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Grace Pilz 
Critical Reflection #3: Articulate Learning 
SPAN 380, Professor Román-Odio  
11/12/17 
 
 As our class made our way through the curriculum, I learned that borders fall on many axes. They 
take many forms and affect people for different reasons. For example, Mexican-Americans face barriers 
to quality education on the basis of their physical appearance, language, and class. Chicana women have 
historically been excluded from the social movements of their own people, introducing the axis of gender. 
These women fight patriarchy on two fronts. However, their barriers are not purely social constructions.  
 We discussed how the School Board in L.A. (and likely those around the country) teamed up with 
law enforcement to formally oppress Chicano Movement supporters, specifically students. The schools 
threatened unfair suspensions while the police force made unlawful arrests. American laws had made it 
difficult enough for the families of these people to gain legal status within the country. Now that they had 
crossed the border and gained citizenship, new borders were cropping up left and right.  
 Largely through the study of border theory according to Gloria Anzaldúa and José Portilla and the 
videos series detailing the Chicano Movement, I’ve learned that borders are embedded in structure in 
order to ensure the continual marginalization of submissive groups. Collective action plays a key role in 
fighting back against injustice. The pillars of successful social resistance are unity, non violence, 
publicity, and clear demands. The Chicano farm workers and students employed all of these techniques 
through the use of marches, walkouts, and even a hunger strike. They needed to stay strong and stay 
organized in order to achieve the changes that they did. 
 Unsurprisingly, my conversations at Columbia Elementary School did not center around topics of 
under representation or silencing of the “other”. Instead, the 5th grade students taught me about entirely 
different borders. Their reactions to the works that we studied gave me insight into the raw time of life 
that is the fifth grade. The most poignant insights emerged when we asked the students about how they 
connected with the protagonist. Although the works featured many persons of color (while our group had 
zero) who obviously faced very particular borders, the kids always found a way to see themselves in the 
protagonists. Our final project included illustrations about these special relationships. As in these written 
reflections, asking the students to reflect deeply resulted in some great insights and conversations.  
In one conversation, we talked about bullies and how to deal with them. Some students admitted 
to having firsthand experience with bullying and it was clear how these experiences had erected borders 
in their self-confidence. Other students empathized deeply with Esperanza whose daily rice sandwich 
indicated her lower class standing. Chance mentioned that his family was unable to afford to play 
football. Maddie’s mom couldn’t make it to our public presentations because “she works so much”. I 
realized in no time that these children face so many more borders in day-to-day life than I do. My 
privilege doesn’t begin and end with my access to a world-class education. It’s in my mother’s ability to 
take off work and jump on a plane just to see me play softball. It’s in my choice of which colleges I 
wanted to visit, knowing that I’d eventually have my pick between them. Putting a smiling face to some 
of these borders that we’d learned about made them feel all the more real. Borders don’t have to just be 
some abstract concept; they can be seen right in our own community.  
This project was an unbeatable way to step outside of my usual environment and see some new 
perspectives: both that of children and of a group that is more disadvantaged than myself and my peers. It 
was very valuable for me to have the opportunity to teach and, in turn, learn. I could imagine so many 
opportunities for CEL at Kenyon. Classes could find ways to apply or observe the things that they’re 
learning about. Sports teams could endeavor to empower and entertain community members through the 
wide world of athletics. In light of this learning, I hungrily  look forward to my future brushes with 
community-engaged learning and hope it’s a pedagogy that follows me my whole life. I may not be a 
Kenyon student forever, but I will always belong to a community that I stand to learn something from.   
 
  
